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Abstract

Background: Preceptorship is a clinical teaching model thirowghich undergraduate nursing students are
facilitated to acquire beginning competencies #ratble them to function effectively in the compleorkplace
environment upon graduation. Central to this madelpreceptors who, although they may be expenicans,
require specific educational support in order taycaut their student supervision role effectively.

Objectives: The aim of this study was to explore the outcorméspreceptor development activities for
preceptors of undergraduate nursing students.

Methods: A comprehensive literature search was undertakbinty-five studies of qualitative, quantitativac
mixed method design were retrieved for analysisidifigs were analysed using a modified version of
Kirkpatrick’s model for educational interventions.

Results: Following development interventions, changesriowledge, skills and attitudes in precepting wéee t
most commonly reported outcomes.

Conclusion: Preceptor development programs appear to haviivgosnpact. Implications for education and
practice include the need for better preceptor sttppspecially with regard to workload managemtnénable
preceptors apply acquired knowledge and skills imeduin order to benefit undergraduate nursing esisl
More robust research is needed to build an evidbase in support of developing preceptors.

Key words: Preceptor, Preceptee, Preceptor Development]tifacu

Introduction and Background psychomotor skills. Lastly, experiential learning
_— . . _ . . is expected to develop student’s affective skills

Expe_rlen_tlal learning occurring  in clinical ¢y that they can display appropriate attitudes

practice is undoubtedly an integral component %hen interacting with patients or clients,

undergraduate nursing education. Through thi§ijies other nurses and members of the inter-
type of experience, nursing students are able 0 ¢ csional team (Gaberson, Oermann &
integrate theory acquired through classroOi8pe|ienharger 2014). The intended outcome is

instruction and skills initially developed inwork-ready nurses who are able to provide safe
laboratories to actual practice within a real life,q high quality patient care.

environment (Broadbent et al. 2014; Gaberson,

Oermann & Shellenbarger 2014). Students ate most countries, undergraduate nursing
expected to develop and apply cognitive skillsstudents are expected to complete a minimum
for example, clinical reasoning, critical thinkingamount of clinical practice hours before they can
and problem-solving, as well as to refine theibe registered as nurses (Australian Nursing and

www.internationaljournalofcaringsciences.org



International Journal of Caring Sciences May— Augqust 2017 Volume 10 |és2ul090

Midwifery Accreditation Council (ANMAC) facilitator model, have been associated with the
2012). To facilitate this, students may bencreased uptake of the preceptor model of
attached to varied placement sites includinglinical teaching (Croxon & Maginnis 2009;
acute, mental health, aged care and communigyanklin 2013; Henderson et al. 2006; Billay &
settings (Health Workforce Australia 2014a)Myrick 2008; Omansky 2010; Rose 2008).
Within these placement sites various models are

used to provide experiential education foPreceptorship typically consists of a student
undergraduate nursing students; however, thdleing assigned to work on a one-on-one basis
effectiveness in meeting learning objectives i#ith a qualified nurse, a health facility employee,
p00r|y understood’ or infrequenﬂy reportethO takes on the role of teaCher, evaluator, role
(Franklin 2013). Some of these models includgodel and socialiser for a specified period of
clinical  facilitator  supervised practicum,time and with predetermined goals (Budgen &
dedicated education units and preceptorshfpamroth 2008; Happell 2009). This method has
(Budgen & Gamroth 2008; Franklin 2013). Inbeen advanced as a key strategy to both expose
many countries, the preceptorship method gnd socialize undergraduate nursing students to
increasingly being used in clinical educatiothe realites of nursing practice and,
(Franklin 2013; Health Workforce Australiaconsequently, decrease the ‘reality shock’ that
2012). The need for socialisation of the studef@s resulted in new graduates becoming
nurse to the ‘reality of nursing’, faculty disillusioned with nursing and reportedly leaving
shortages, as well as high costs associated wiffe profession (Happell 2009; Kaviani &
other traditional models such as the clinicabtillwell 2000).

CINAHL, PubMed, Science Direct N =
769,Nurse Education Today, Nurse
Education Practice, Journal of
Continuing Nursing EducatioN = 347

Title/abstract screening
and
inclusion/exclusion

criteria applied

Reasonsfor exclusion of 17 articles:

nurses/ new hires
Inclusion/exclusion

criteria applied Outcomes not described
. Preceptor preparation only small
30 articles component of other interventions
retrieved

Inter-professional preceptors

Focus on preceptors of new graduate

5 articles retrieved
from reference lists

35 articles included in
final review
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Figure 1. Flow diagram illustrating search process

Several benefits of preceptorship have bedgpe of programs, delivery strategies and
identified in literature. For students, increasedutcomes.
confidence in performance of clinical Ski“S’M

e . ethods
better communication and team collaboration has
been reported as positive outcomes ok comprehensive search was conducted for peer-
preceptorship (Kim 2007; Hickey 2010) whilereviewed, English-language studies published in
personal satisfaction in participating in teachinthe period January 1995 to May 2015 from
and increased motivation to learn has beegeveral electronic databases including CINAHL,
reported among preceptors(Hyrkds & PubMed and Science Direct. Key nursing
Shoemaker 2007; Usher et al. 1999; DeWolf&ducation journals such aBlurse Education
Laschinger & Perkin 2010). Today and Journal of Continuing Education in

Despite th benefit . hall h Nursing were also searched for relevant studies.
espite these benetits, various challenges aﬂﬁstly, reference lists of relevant studies were

been highlighted, among them being inadequah%nd searched to identify studies missed during

training for preceptors (McClure & Black 2013, 0 iitial database search. Search terms included
Haggerty, Holloway & Wilson 2012; Duffy ‘oreceptor’, ‘nurse preceptor and ‘preceptor
2009; Varley, MacNamara & Mannix- development/preparation

McNamara 2012). /education/training/orientation’ and
The success of the preceptor model has oft&mdergraduate nursing education’.

been r_nnged on adequate preparation of NUTSKR initial screening of study title and abstracts
for their role as preceptors. This is based on th

. e Was conducted to determine if studies met the
assumption that good clinicians are

i dt h dh th npltnclusion criteria and to facilitate removal of
necessarily good teachers and hence there | licates. To be considered for inclusion,

ne_ed to equip preceptors with ke_y know_ledge audies had to have some description of any form
skills and to develop appropriate attitudes i f training or education intervention for

order to carry out the preceptor role effectivel :
o : . receptors of undergraduate nursing students and
(Kaviani & Stillwell 2000). However, Ilterature)f) portp an outcomge following tﬁe training

continues to show that preceptors are not welliitive

prepared for student supervision (Health '

Workforce Australia 2010; Kaviani & Stillwell Studies in which nurses were trained as part of an
2000; Rogan 2009). inter-professional learning initiative  were
included as long as outcomes specific to nurse
. receptors were reported. Studies describin
educanon programs (Ockerby et al. 200 hurseIO preceptor p?eparatory programs fofj
Zilembo & Monter_osso 2008a) means thafndividuals working with graduate nurses,
preceptor preparation may bg taking plac ostgraduate nursing students or newly employed
inconsistently. Moreover, effectiveness of th urses were excluded. Full text articles were then

preparatory - programs \.Nith regard to SkiIIS()btained for studies that met the inclusion
gained, knowledge acquired, and the impact g

, ) Uiteria. A flow chart of the study selection
each. preceptor’s .self-efflcacy and student. << is outlined in Fig (1).
learning are not widely reported (Warren &
Denham 2010). There is a dearth of informatioA modified version of Kirkpatrick's levels of
regarding the effectiveness of various preceptévaluation of educational interventions (Steinert
development strategies, as well as other prograghal. 2006) was adopted for use as a framework
design elements such as length of the trainintp) facilitate organisation and analysis of
frequency and content taught (Warren &utcomes in the study. This model describes four
Denham 2010) and their associated impact on thevels of outcomes following educational
preceptor learning or behaviour. interventions namely; Reactions of learners to

educational experience, changes in attitudes,

The aim of this study was therefqre to Crltlcall3f<nowledge and skills in learners, application of
explore and analyse relevant studies on precep ctice to learning; and changes at the
development programs for nurses working wit rganisational level ’

l :

undergraduate nursing students with regard t

The lack of formal standards for precepto
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The study was considered as having negligiblgnificant number employing before/after
risk as there was no direct involvement of humatiesigns. Only one randomised controlled trial
subjects and hence exempt from the University\was reported. Data collection tools most
ethical review commonly used were questionnaires.

Results Participants in the studies were mainly nurses
working in hospitals across metropolitan areas,
had considerable years of nursing experience,
A total of 1,116 potential articles were retrievedvere older and had varied levels of experience in
using the search strategy described. Followingrecepting undergraduate nursing students.
application of specified inclusion criteria andOutcomes reported within the studies were
exclusion criteria, only 35 studies were includedhainly positive with those most frequently

in the final review. All but one study wereevaluated being level 2b outcomes dealing with
published after the year 2000, with majority othange in participants knowledge and skill as
the studies (81%) being published between thesented below.

years 2005-2015. General themes emerged from the synthesis;
Nearly seventy five percent of the studies werEnhancing preceptor knowledge, skills and
conducted in the United States of Americattitude; and getting results. These themes are
(USA) and Australia. Findings revealed that mogtiscussed below narratively.

studies were quantitative in nature, with a

Overview of findings

Table 1: Table showing outcomes of preceptor development initiatives

Level Outcome Frequency Percentage (%)
1 Reaction to learning experience 24 68.5%
2a Attitudes and  Perceptions 17 48.5%
changed due to learning
experience
2b Knowledge and Skills acquired 26 74%

from educational intervention

3 Behaviour change/application 15 42.8%
of knowledge, skills and
attitude acquired at work place

4da Organisational impact 7 20%
attributed to educational
intervention

4b Impact on student 6 17.1%
learning/performance attributed

to education intervention
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Enhancing preceptor knowledge, skills and intervention indicated significant increase from
attitude pre-test scores within the group (p<0.000, n =

Outcomes with regard to acquisition of cognitive?o) as well as significant difference between

motor or social skills, as well as improveo‘mervemion and c_ontrol_ group (p<_0.000). None
understanding of concepts related to th f the demographic variables in this study were

preceptorship role were reported in 74% q ought to influence the change in post-

reviewed studies. Positive gains were reported mgig\(/jerr]rgg[ﬂos;%reskolgc;hein?gfv?g\?vsswgg tuvitlarl]\?ea
a majority of these studies. This seemed to tSgartici ants whoF;]F;d atténded several workshops
intrinsically linked to preceptor developmentIO P P

coen, which appeared to_ mainy focus ofVE1 8 Oneyesr perod evesled an ease
fostering knowledge and skills on teachin g Y P

strategies, evaluation of learning and managinS‘lernIng in students (Halabi et al. 2012).
challenges in the clinical area. Above-averagearticipants ranging from 12 to 48 in number
self-rated mean scores regarding knowledge wfere evaluated for the level of knowledge on a
the preceptor role were reported in two studiegariety of learning objectives including preceptor
where participants ranged from 150 (Charlestamle, teaching and learning, evaluation and
& Happell 2004) to 191 nurses (Heffernan et amanaging challenging situations (Larsen &
2009). In another study, a significant increase idahner 2011; Parsons 2007; Zahner et al. 2009).
knowledge of preceptor role was reported amorigvaluation was conducted before and after
93 nurses attending a one-day workshop (Fordpmpletion of online modules at varied follow-
Courtney-Pratt & Fitzgerald 2013) while resultaup times. Findings in all three studies revealed a
of a mixed method study, where the interventiosignificant  improvement in  participants’
consisted of a computer-assisted preceptorshipowledge level post intervention.

module showed significant improvement W'.thOther studies reported improved knowledge on

regard to understanding student Iearnlng Lo .
SN ; ther elements of preceptorship includin
objectives (Browning & Pront 2015). In ContraSttevaluation of student Igarnin% (Forg, Courtne;?—

there was no significant increase in preceptors, i and Eitzaerald 2013 Yonae. Mvrick &
scores on a knowledge test in an American stuc'i_.y 9 ' ge, My

) . . erguson 2012), nursing program requirements
where instructional CD-ROMs were given to )
preceptors (Parker, Lazenby & Brown 2012iHeffernan et al. 2009; Mackay et al. 2014),

. L . ritical thinking and reflection (Myrick et al.
with reseachers attributing this to a low responssy . Rose 2008) as well as managing conflict
rate. '

(Halabi et al. 2012; Rose 2008).

Three studies using print resources in developirw,i,[h regard to attitude, seventeen studies

_the preceptors rep_orted mixed findings. Wh“?eported some form of change of perception of
improved role clarity was reported in Rlley-the preceptor  role  following preceptor

Doucet (2008) and Trevitt, Grealish & Reaby ) i
(2001) studies’, 22 participants in a qualitativ development interventions. The most commonly

study did not reach consensus on Whether(?eported change in perception among preceptors

recentor manual helped clarifv or improveVes improved confidence in supervising student
P P . €lp y mp qearning (Browning & Pront 2015; Charleston &
understanding of their role (Luhanga, chkleso(%

. 0 oodwin 2004; Ford, Courtney-Pratt &
and Mossey's 2010). It was noted that 40% itzgerald 2013: Parker, Lazenby & Brown

participants had_ not used'the manual, while .'?012; Zahner 2006), with self-efficacy also being
length was considered a hindrance to Completmr%tably mentioned (Larsen & Zahner 2011;

it. However, for participants who had used th )
manual, there was a perception that it helpe%g(])%?ley’ Morey & Race 2010; Zahner et al

them understand their role in student evaluation.

Improved knowledge of teaching strategies w Mental health nurses attending preceptor
P . ge o ng 9 . development workshops in two studies perceived

reported in two Jordanian studies. Al-Hussami ¢

|

: . That their confidence in precepting students had
al. (2011) conducted a randomised control tri creased (Charleston & Goodwin 2004:

with 68 nurses in four hospitals. The interventio'a:harleston & Happell 2004; Heffernan et al

consisted of four-hour daily workshops Over82009). In Halabi et al. (2012) study, participants

one-week period for the intervention group. Po stated that their self-confidence had increased

test knowledge scores at one-week following thi%llowing learning about experiential teaching

www.internationaljournalofcaringsciences.org



International Journal of Caring Sciences May— Augqust 2017 Volume 10 |és2ul094

strategies. Similarly, an increase in participant8etter teaching strategies adopted by participants
confidence to provide feedback and in gener&ébllowing development intervention have also

precepting abilities were improved followingbeen reported. In one study, preceptors planned
development interventions that consisted aind used student-centered teaching methods
workshop, online modules and CD-ROM,Halabi et al. 2012); while in a

respectively (Ford, Courtney-Pratt and Fitzgeraldhenomenological study, participants reported
2013; Zahner 2006; Parker, Lazenby andsing ‘creative teaching strategies’ (Smedley
Brown's 2012) 2008, p. 189), however these were not described.

Sefteffcacy was evaated i thee sudeBTIEY N Sy fepared el
which involved online modules as the precepta%_| P

development intervention. In Parsons (2007) a owledge and skills ‘such as reflection,

Larsen and Zahner's (2011) studies, significaﬁf).mmumc.at'(.)n’ teaching nqrsmg, challenging
increase  in  self-eficacy was  reporte ritical thinking and providing feedback as

immediately following the intervention, as We”above-average, following an intervention
as on follow-up at one month (Parsons 2007) argla|eﬁernan etal. 2009).

at three months (Larsen & Zahner 2011)Adoption of new student evaluation methods and
Participant’'s characteristics such as nursinigedback provision was reported in three studies
gualification and previous experience inwhere development strategies ranged from online
precepting (Larsen & Zahner 2011), as well asiodules to workshops (Yonge, Myrick &
previous preceptor training (Parsons 2007) wd=erguson 2012; Robinson et al. 1998; Sharpnack,
positively correlated with self-efficacy. In Moon and Waite 2014). In two other studies,
contrast, findings from the third study revealegreceptors reported increased interaction with
that there was no significant change in sellstudents and eagerness to take on preceptorship
efficacy between pre-test and follow-up at @oles with differences between preceptors based
months (Zahner 2009). Attitudinal changes werim rural and metropolitan areas being noted
also reported in other studies in which precept¢Charleston & Goodwin 2004; Charleston &
development interventions  consisted  oHappell 2005). Increased preceptor interaction
workshops (Hagler et al. 2012; Léfmark &with students was also reported by Eaton,
Thorell-Ekstrand 2010) and a formal coursélenderson & Winch (2007).

(Smedley, Morey & Race 2010). Few studies reported outcomes related to
Getting Results organisational change with regard to
r;{)receptorship following development
interventions. For example, an increased in the
umbers of preceptors available to supervise

The impact of development interventions o
preceptor behavior, the employing institution
education institution and undergraduate nursin ,
student performance was reported in sever udents (Charleston & Happell 2004; Rose

studies. Change in preceptor behavior wéa 08), as well as cost savings resulting from

. . . ._adopting technology in training preceptors
reported in 15 studies. In two Australian studlei< )
both preceptors and students took part in rampe, L'Ecuyer & Palmer 2013). Anecdotal

development initiative. In the first study,.reloortS of deve'lopment _of_alearnlng culture and
|Ir1‘nproved quality of clinical placements was

preceptors were able to utilise a learning pla i .
within a self-directed print resource to discus oted by Ford, Courtney-Pratt and Fitzgerald

students’ learning objectives with them (Trevitt, 013).
Grealish & Reaby 2001). Additionally, increased request by learning

. : institutions for the hospital to be used as a
Participants in the second study adopted a moﬂeacement site for students had been noted, and

collaborative approach when inducting student®
to the clinical environment and facilitated o> also reported elsewhere (Charleston &

learning based on learning objectives and stude%POdW'n 2004; Charleston & Happell 2005). In

interests (Robinson et al. 1998). Better plannin art;ﬁgltinhe;Ich]jeLathr?S?/s’eslth:dazeéipgéfgitggi[s a
for student learning among was also report 9

elsewhere (Myrick et al. 2011; Myrick et al result of changes in staff nurses occurring due to
2012) y ' MY ‘a preceptor development initiative. The inability

to recruit younger graduates had been previously
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noted as a challenge (Charleston & Goodwipreceptorship skills, as compared to those in the
2004). control group (Henderson et al. 2010). Students

- . supervised by nurses who had participate in a
The effect of staff training on preceptorshlp}raining initiative offered through an online

policy in mental health facilities was also latform had bett icati 4 clinical
reported (Charleston & Goodwin 2004:P er communication and clinica

'decision-making skills (Sharpnack, Moon and
Charleston & Happell 2005). In the latter studyy ite 2014). Ir?creased(configence in providing

receptors reported adoption of new process . o .
b P P P P ©S Qdre for patients and more efficient use of time

the organisation with regard to preceptorshi
although these were not elaborated y students was noted as an outcome as well
' obinson et al. 1998).

preceptorship guideline had been developed a
was perceived to be a direct result of precept@iscussion
development workshops held (Charleston %(
Goodwin 2004). The guideline was reportedly
being utilised by other health facilities as a basiChange in knowledge, skills and attitudes of
for developing their own guidelines onpreceptors following preceptor development

preceptorship. Knowledge and skills acquired iprograms was the most reported outcome in the
preceptor development programs were alseviewed studies. Generally, there was an
extended to provide support for students frormdication that development initiatives were

other disciplines (Charleston & Goodwin 2004puccessful in improving these key elements
as well as new staff and other colleagues (Yongamong preceptors. With regard to attitude,
Myrick & Ferguson 2012). preceptors perceived that their confidence in
r%‘acilitating student learning had improved.

nowledge, skillsand attitudes of preceptors

Lastly, closer collaborative ties betwee
academia and clinical areas were reported as &his was also confirmed in studies reporting
outcome of preceptor development programsjgnificant improvement in self-efficacy. Self-
including better relationships between preceptogsficacy has been noted as having the potential to
and faculty (Halabi et al. 2012; Mackay et algreatly influence a person’s behavior (Zulkosky
2014; Robinson et al. 1998). Faculty attendané909). Furthermore, it has been suggested that
of preceptor development workshops waself-efficacy may develop through observing
perceived by preceptors as a sign of support asher people’s behaviour and receiving feedback
these nurses (Yonge, Myrick & Ferguson 2012nn performance (Zulkosky 2009). It is therefore
Through such collaboration, opportunities fonot surprising that in this review, studies in
training in areas other than preceptorship wemghich the development intervention consisted of
made available to employees of health facilitiegideo presentation modelling interactions
(Charleston & Goodwin 2004). between students and preceptors, self-efficacy

The effect of preceptor developmen%’vas reported as a key outcome.

interventions on students was scarcely evaluatdtl.is also worth noting that previous preceptor
Clinical placement evaluations indicated thatraining, academic qualification and experience
students were satisfied with their overalin precepting were positively correlated with
preceptorship experience, including continuouself-efficacy within some studies. This suggests
availability of preceptors to supervise thenthat preceptor development may have a long-
during their placements (Charleston & Goodwitterm effect on self-efficacy, while also indicating
2004; Charleston & Happell 2005). Howeverthe need to have preceptors with higher academic
these evaluations were not well described argialifications precepting. In view of findings in
were based on anecdotal reports frorthis study, it would seem that academic
participants in these studies. Active participatiofualifications such as having a nursing degree
and increased satisfaction with new teachinghould be considered as an important criterion
techniques employed by preceptors was alsghen choosing preceptors of undergraduate
reported (Halabi et al. 2012). In another studyyursing students, especially where this is not the
the difference in self-rating of studentcurrent practice.

involvem [ ini iviti [ e
Clinical Eggrr:ir;l CIIIEnr:(\:/ﬁlon?r::g;\/'lctl(ler?velrj\i)r:g vtvgilmprovement of knowledge and skills in areas
9 y such as understanding the preceptor role,

significant for students who were supervised b@éaching and learning strategies, effective

nurses who had been supported to develop th%Waluation and feedback was another important
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outcome of a majority of the developmentess release time from the workplace or from
initiatives. While evaluation of learning was inpreceptor’'s personal time may be preferred due
most cases reported immediately pogb costimplication.

intervention, few studies reported considerabl¥
long-term evaluation which showed significant '
improvement of knowledge. Findings from theFindings from this review indicated that there

literature suggest that preceptor developmehtidd been changes in preceptors’ practice
impacts understanding and builds confidence fiellowing involvement in development programs.

the preceptor’s ability to carry out variousNotable changes among preceptors included
functions within the preceptor role (Sandau et alncreased interaction with students, use of
2011; Wilson et al. 2013). appropriate teaching strategies and evaluation of

Results of a mixed method study, where 13gﬂerformance. These findings, although based on

articipant’s self-reports are important as lack of
preceptors attended a one-day worksho . : .
S . . , eaningful involvement of preceptors with
revealed a significant increase in confidenc . o .
; o . tudents in clinical areas may be a barrier to
regarding general facilitation of learning, as we ffect : o :
i~ . - ective learning within the preceptorship model
as providing feedback, enhancing critica -~
L . . . Croxon & Maginnis 2009).
thinking and engaging with diverse learner
between three and six months following théarriers to application of knowledge and skills to
intervention (Sandau et al. 2011). Notably, thereractice may play a role in hindering successful
was no significant difference in knowledgetransfer of learning. For example, lack of time to
reported between preceptors who had attendeddertake precepting responsibilities as well as
the course and those who had not. Research&ek of regular follow-up in continuous education
attributed this to possible previous trainingvas cited in studies, as possible factors hindering
among some of the preceptors in this grounplementation of knowledge and skills by
(Sandau & Halm 2011). preceptors following development interventions.

ansfer of learning

This suggests that preceptor preparation maghis is consistent with findings in the literature.

have a sustainable effect on confidence arfshndau and Halm (2011) reported that although
knowledge in precepting. However, in thereceptors perceived themselves as having
present review, changes in participantstonfidence to facilitate learning after completing

knowledge and skills were mainly based on sel&s development workshop, they felt that they had
reports. In addition, the psychometric propertiekftle time to apply their skills due to heavy

of some of the tools used to assess knowledg®rkloads. In a systematic review on preceptor
were not reported. In some studies, only possupport, 17 out of 20 studies reported lack of
intervention testing was conducted, henctme and busy schedules as major inhibiting
incremental change in precepting knowledge th#actors influencing the preceptors’ ability to

may have been directly attributed to therecept (Goss 2015).

preceptor development intervention could not b

) ff has been suggested that preceptors need time
ascertained. 99 p p

to implement skills acquired during development
It is also important to note the role of contexttth activities as well as regular follow-up by faculty
may have contributed to success in thi# order to manage any needs that may arise with
acquisition of knowledge and skills byregard to the precepting role (Henderson & Eaton
preceptors. Preceptor development program2013). It would seem illogical that much time
including the content, appeared to have bee&mnd resources are spent developing the preceptor
tailor-made for specific audiences, hence it ifor student supervision, yet preceptors are not
possible that replication of programs in differenenabled to apply their knowledge and skills to
settings may not necessarily result in positiveupport students.

gains as reported in this review. It is worthry,o impact of preceptor development programs
noting that the length and type of preceptog, organisations such as improvement in

%‘?Kggg?en;c %rig%.rsr:ns O]fj'd knr:)c’tlec?pgear égcademic—service collaboration,  increased
quistt wiedg ant, mbers of preceptors, cost savings, as well a

precepting skills. This further reinforces the Vie\'Ye(:ruitment of new graduates by health facilities

that no single method may be superior to 0ther\?fere some of the outcomes cited at this level.

Additionally, development programs that require
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Such findings however call for cautiousStudy limitations

interpretation as it may be difficult to attrlbuteAn appraisal tool developed by Caldwell

:P:inir?g(;smve outcomes  solely  to Iorece|0t0Ir—|enshaw and Taylor (20_05) was used to evaluate
: each study and determine its relevance to the
Many  preceptorship  programs reportingeview. However, no overall numerical criterion
outcomes at this level are also likely to includéor judging study quality was applied and studies
preparation of preceptees, as well as otharere therefore not excluded, as long as eligibility
initiatives such as reward and recognition ofriteria were met. It was also noted that validity
preceptors (Murray et al. 2010). It is possibldé thand reliability of tools used for data collection
the combined effect of these factors may be thveere not always reported, while in mixed method
driving force behind this positive change rathestudies, analysis of the qualitative component
than preceptor training solely. was not explicitly described by some researchers.

Improvement of students’ knowledge, skills andDutcomes with regard to acquisition of new
attitudes following preceptor development waknowledge, skills and attitude following
the least reported outcome. There was alevelopment interventions were based on self-
indication among studies reviewed that studentsports rather than observation hence providing
were satisfied with their learning experiencepotential for bias. The search was confined to the
during preceptorship while their confidence irterm ‘preceptor’ which could have resulted in
undertaking clinical tasks had increased. In orexclusion of other relevant studies.

study, students involved in a preceptorsm?eecommendationsand Conclusions

program where preceptors had been trained had' a

high graduation rate, while the pass rate for nurdéhere is need to conduct systematic reviews on
registration examination for this group waghe effect of preceptor development using more
higher compared to the national mean (Stewargbust procedures whose results could provide
Pope & Hansen 2010). stronger evidence for use by policy makers.
Equally, more rigorous individual primary
In contrast, Sandau et al. (2011) found that theg?udies of quantitative, qualitative or mixed

Y;’Z;ngztij:]g,mgﬁgnt‘cg:;%rsggs \mth éff%?rﬁntomethod nature ought to be conducted. In this
P greview, only one study employed an

clinical assignments, among nurses who were "~ . . : .
9 ' g experimental design. More experimental designs

new hires or recent graduates supported I?Ht control for variables that may influence

trained preceptors, cqmpared to those who h tcomes development interventions are needed.
not. Their qualitative flndlngs suggested that th se of more objective knowledge tests, as well
lack of change among orientees was due toa% observation of preceptor’s skills and attitudes
. A n?aey facilitators during simulation activities, may
preceptors during the course of their orlentatlogle additional and more objective ways of

(Sandau & Halm 2011). determining acquisition of these key attributes.

Ineffective workload management resulting Ir]:indings of this review indicate that preceptor
work overload among participants appeared to %e

) ; : .gdéevelopment does have an impact on preceptors’
the major hmdranpe 'to _effect|ve IoreCelmorsh'Qttitude, knowledge and skills and as a result
(Omansky 2010), indicating the need for MOr€: \dent outcomes. The of multi-pronged

e ey oo™ heceptor deveopment siategis necd T
' investigation by nursing education and practice
Cognisant of the importance of providingpolicy makers, considering that no single method
adequate time for the preceptor and the orienteeay be entirely effective or satisfactory on its
the study by Neumann et al. (2004) reported thatvn. As lack of time appears to be a major
patients were assigned progressively to the pdimdrance in the transfer of learning by
as the confidence of orientee grew. Although thigreceptors, there is a need for practice areas, to
model is likely to have cost implications, itre-evaluate their commitment to preceptor
seems a worthy investment considering thdevelopment and their role in supporting student
possible benefits of preceptorship to healtkearning.
service organisations.
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It is also apparent that other support measures, descriptive study'Nurse Education in Practic&
such as rewards for preceptors, need to continue (3):166-175. . .
to be considered as training alone may not Beton, E, Henderson, A & Winch, S 2007, 'Enhancing

sufficient to sustain preceptors’ commitment to

the preceptor role.
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