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Abstract

Background: The level of stress in individuals working in héahre industry is higher than those working ineoth
occupational groups. Sources of stress in thecelimnd theoretical practice have negative consemseon the
health, academic motivation achievement of studarges in particular, who are about to step intoptfofession.
Obijective: This study was conducted to identify the levelstoéss and motivation of nursing students dufiredy t
education (theoretical and practical) and to deiteerhow they affect their school achievement.

Design: A descriptive survey design was used in the study.

Setting: This study was conducted in Binali Yildirim Uniggy in Turkey.

Participants: The study was conducted with students (n=321)ystgcat Erzincan University Faculty of Health
Sciences Department of Nursing in the spring seen@étthe 2017-2018 academic year.

Methods: The study data were collected by a "Personal inétion Questionnaire", the "Nursing Education Stres
Scale" and the "Academic Motivation Scale".

Results: Of the students, the clinical stress sub-scaleesaeerage was 31.41+8.37, the academic stresscsii-
score average was 32.35+7.70, and the mean taota stthe stress scale was 63.76+14.75. Whenvitiage
scores of academic motivation were examined, itfeasd that the average amotivation sub-scale sufoitee
students was 11.00+6.04, average intrinsic motivasub-scale score was 40.49+10.38, and averagesixt
motivation sub-scale score was 55.04+14.97, resedet A significant difference was found betweeremll GPA
of students and nursing education stress scale@akmic motivation scale score averages.

Conclusion: As a result of this study, it was found that irased levels of stress and motivation have a pesitiv
effect on the level of success of the nursing sitgle
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Introduction experience very intense stress (Agacdiken et al.,

The nursing profession is a discipline that reqauire2015;.Karaca et al., 2014). For that reason, Steess
iR universal problem among nursing students

both theoretical and practical training. The mai . i ;
purpose in the education of this profession is t%&gacmken et al., 2015; Erbil et al,, 2006). The

educate the students to make them be able stgurce of the stress in question is the problems

provide effective and appropriate care. Howeve?,ggﬁitg:ﬁroedbe'irr: tgeu:isr;?;lt 8;’:3 dé?]t h.?ﬁg't:tlregls
in this educational process some studenf 9 y :
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experienced affects the physical and mental heaRf12). Academic motivation is an important
of the nursing students in the process afeterminant of academic achievement (Yaman
professionalization (Agacdiken et al., 2015; KaracAktas and Karabulut, 2016). In order to be
et al., 2014; Dil and Girgin, 2006). interested in learning, there must be a significant
- . . .. reason to lead the individual to learn (Sarikoc and
Clinical practice areas play an important rolehia t (aksuz, 2017: Karatas and Erden, 2012). Students

development of the students’ practice an th higher academic motivation are more likely to
preparation for the profession. In these areas, t & highe . N y
ngage in learning activities to be successful

students have the opportunity to apply thg . .
theoretical knowledge into practice. However, thi Sar'kof: and Oksuz, 2017). The increased
environment can lead to a stress in students ﬂinci;ouvatlon of the students allows them to develop

is an environment where making mistakes is out el acad‘?m"? skills and achieve the_lr learning
question. goals. Motivation of students academically, and

their views and interest on education affect their
Background desire to study positively. Thus, they increasédrthe
ﬂcademic performances and approach their

Nursing students face many different problems i tional I Individual th hiah
addition to failure to communicate adequately an%duca lonal ‘goals more. Indiviguals wi \gher
cademic motivation perform better, and these

effectively with patients, doctors, nurses and oth&cad .
health professionals in this environment (Tel et al'nd'v'?L:jaIS ar% rl(.)”re opzn to a(i(qwre neIW
2004). When the stress caused by these problem% %We ge and skills (Ozdemir Ozkan et al,
mild and moderate, they play a role in increasin 5).

the academic success by motivating the studeMotivation has three subgroups. These are intrinsic
However, a high level of stress experienced canotivation, extrinsic motivation and lack of
cause the decrease in the attention amdotivation. Intrinsic motivation is the motivation
concentration of the students. This can lead to aithout any drive, and individuals with this typ& o
increase in the rate of making mistakes, a decreasetivation do not perform an activity for contral o

in academic achievement, and raise in theward. They do it because they enjoy it or because
problems in interpersonal relationships, whiclthey have an innate desire to do. In the extrinsic
affect learning negatively (Arabaci et al., 201B). motivation, individuals perform an activity for the
addition, students with stress who have difficultpenefits they will obtain.

in_applying the theoretical knowledge durmﬁgtrinsic motivation is more effective than extims

clinical practice may not be able to evaluate t otivation in learning. Education becomes more
patient and provide adequate care for their pa!jen{n ) . rning. S )
effective if extrinsic motivation is developed

This makes it difficult for the student to gain thetogether with intrinsic motivation (Sarikoc and

trust of the patient and his/her relatives and eausgé(suz’ 2017: Ozdemir Ozkan et al.. 2015). In a

the existing stress to increase further. The stre . ;
experienced by the students affects their succ{tgdy conducted by Ozdemir Ozkan et al. (2015), it

S N
negatively by adversely affecting their clinical as. be_en found that the mean v_alue of intrinsic
skills  development and professionalizatior{nonvat'on sub-scale score of nursing students had

(Karagozoglu et al., 2013). For all these reason%een higher than the mean value of extrinsic

the clinical practice part of nursing education igﬁotlva‘uon sub-scale score, and this result haa bee

one of the most stressful factors for student mrsgon&de_red S|gn|f|cgnt and positive for nursing
(Arabaci et al., 2015). In order to be able to tfjidaneprofessmn and nursing students to be successful in

from the education process at the desired level at ir education and professional life (Ozdemir
zkan et al., 2015).

to develop a positive professional identity, coping
with stress is very important for students. Doing their jobs willingly, fondly and successfully
after graduation depends on the effective education
of the nursing students. And, this is related ® th

motivation. Academic motivation is defined as théevel .Of motlvgnon "%‘”d stress of the _students
factors that affect the individuals to attend tgxperlence during their education. In the literegur

school or to obtain a degree (Karatas and Erdel};],has been determined that students with higher

In parallel to this situation, one of the fundanaént
elements in the realization of teaching activiies
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motivation demonstrate more positive attitude$he subdimensions are as follows:
o the schoal s Wat hese Sdents "¥cica suess tems 4,5,7,9, 51,13, 15386
pekc, 9, 21, 24, 25, 27, 29, 32

Akbaba, 2006). '
As a part of nursing education, students should %():aggmzlg s;rgszsé Itgggi, 2,3,6,8,10,12, 14, 1

motivated and their levels of stress should be
reduced in order to increase their academithe score range for this questionnaire is 0-96, and
achievements. Based on this, the present study wagher scores indicate greater stress. The factors
conducted to identify the levels of stress antbgether explain 37.1% of the total variance f@ th
motivation of nursing students in their theoreticabriginal study. The validity and reliability of thé
and practical education and to determine how thaygrsion of the scale were confirmed by the Karaca
affect their school achievement. et al in 2014. Cronbach’'s alpha reliability
hod coefficients ranged from 0.81 to 0.93, interclass
Methods correlation  coefficients between total and
Design subdimensions of the questionnaire were 0.76 and

The descriptive study was conducted betwed ove, and total item score correlation coeffi@ent
April and May 2018 with students studying at guere over 0.30 (Karaca et al., 2014).

university's Faculty of Health Sciences Departmertcademic  Motivation Scale (AMS). The
of Nursing. The data were collected using Academic Motivation Scale was developed by
"Personal Information Questionnaire" on the socidfallerand et al. (1992) and its validity and
demographic characteristics of the participants, theliability in a Turkish setting were tested by
“Nursing Education Stress Scale" and thKaratas and Erden (2012).

Academic Motivation Scale”. Cronbach's alpha value of the scale is 0.97. This

No sample selection was performed in the studgcale consists of 28 items and three main sub-
and all the students (N:465) were planned to lmBmensions: amotivation, extrinsic motivation and
included in the study. Students who did not atteridtrinsic motivation. Amotivation sub-dimensions
on the day of the survey, who discontinued theaonsist of questions 5, 12, 19, 26; extrinsic
education, and who did not volunteer to participat@otivation 1, 8, 15, 22, 7, 14, 21, 28, 3, 10,24,

in the research were not included in the study. Thand intrinsic motivation 2, 9, 16, 23, 6, 13, 20, 2
study was completed with a total of 321 studentd, 11, 18, 25. The scale is a 7-point Likert-type (
Thus, 69% of the study population was reached . = strongly inappropriate to 7 = strongly appropiat
The final score can vary between 7 (the lowest)

Instruments and 28 (the highest) (Vallerand et al., 1992).

Questionnaire: 'This form includes the - age, hical Consideration: Before starting to study,

gender, year of the students, whether they enrollg . : > ;
to the nursing department willingly, whether the%ﬁ'|ICS committee approval was obtained with the

have nurses in the family, factors affecting the l.JI(Tber of decision 01/01 fLom Edrzmca;)rlm_ Binali
choice regarding the nursing department, theI inm  Scientific Research and Publication

. . Board and 11327278-900.99 with number of
Zilinrz;eft((e(r;g;a)duatlon and their overall gradetpo'clinical study permit from The Health Sciences

Faculty Turkey
Nursing Education Stress Scale (NESSNurse
Education Stress Scale (NESS) the questionnaire
has two subdimensions and 32 items, answered
a 4-point Likert-type scale. It was developed by
Rhead as a modified form of the Nursing Stress
Scale, which was developed by Gray-Toft and
Anderson (Rhead, 1995; Gray-Toft and Anderson
1981).

Before starting the research, permissions were
gbtained from the Ethics Committee of the Human
Researches of the university and the Faculty of
Health Sciences to apply the questionnaires, and
the students were informed that the research will
be carried out on a voluntary basis and their
information will be confidential, and their verbal

consents were obtained prior to applying the
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questionnaires. It took students 15-20 minutes &verages. According to the analysis, there was a
complete the questionnaires. significant difference between the years of the

Statistical Analysis: The data were analysed usin tudents and th_e mean academic stress sub—sqale
cores. Accordingly, the average of academic

SPSS  version 22 (SPSS Inc.). Percentaggﬂess sub-scale score of the sophomore students
arithmetic mean, independent t test, ANOVA, po as found to be statisticall hl? her than the
hoc test and correlation analysis tests were wed\;Yverage academic stress sug- scagfe scores of the
the analysis of the study data. freshman and senior students (p=.019).

Limitations of the Study: Since the study was
carried out only with nursing students studying at
University's Faculty of Health Sciences, the resul
can only be generalized to the sample of th
research.

A significant difference was found between
Ftudents‘ overall GPA and practice stress sub-scale
%cademic stress sub-scale and the mean NESS total
score. According to the analysis, the students with
the overall GPA of 3.01-4.00 had the highest
Results clinical practice stress sub-scale score average, a

A total of 321 (41.1%) nursing students, 18?he students with the overall GPA of 0-1.99 had the

female (58.9%) and 132 male, participated in th west clinical practice stre_ss sub-scale score
study voluntarily. The average age of the studenf=-000)- However, academic stress sub-scale

was 21.21+1.99. and their overall GPA averag%core average and NESS total score average of the

was 2.63+0.56. Of the students, 27.1% was juni ‘Eudents with the overall GPA.Of. .2'00'3'00. and
2550 was freshman. 252% was senior a 01-4.00 were found to _be significantly higher
21.1% was sophomoré students. The major'ity an that of the students with the overall GPA-of 0

the students (64.5%) have an overall GPA of 2.0 -99 (p=.013, p=.000) (Table 3)..

3.00. Of the students, 53.3% enrolled in th&here were no significant differences between the
nursing department willingly, and 61.1% hadbther descriptive characteristics and the NESS sub-
nurses in their family or in the close circle. @&t scales and the total score average.

students, 28% selected this department becaus OEI 4 the d ini h teristi ¢
his/her score in the university entrance exa able & compares the descriptive characteristics o
25.2% selected due to his/her willingness to he e nursing students with the AMS sub-scale

people, and 21.5% said they preferred the nursi é/erages. The mean extrinsic motivation s_u_b-scale
profession because of their family's desire. Aft jbore of the female students was significanty

T. i e
graduation, 39.3% of the students wants to WOI’kj; i;]er theltn thedextr|n5|g motivation sub-scale ecor
a nurse, while 27.7% hasn't decided what to d the male students (p=.028).
after graduation. In addition, 21.5% of the studeniThere was no significant difference between the
wants to become academician after graduati@tudents' years in university and the mean AMS
(Table 1). sub-scale scores (P> 0.05).

In this study, the clinical practice stress sulescalt was observed that the mean AMS sub-scale
score average of the students was 31.41+8.37, #$mores of the students were varying significantly
academic stress sub-scale score average veasording to their overall GPA. Accordingly, lack
32.3517.70, and the mean total score in the NE®$% motivation sub-scale score average of the
scale was found to be 63.76%x14.75. When thstudents with the overall GPA of 2.00-3.00 and
average scores of academic motivation wei&01-4.00 were found to be significantly lower than
examined, it was found that the averagthat of the students with the overall GPA of 0-1.99
amotivation sub-scale score of the students w§s=.006). However, both intrinsic and extrinsic
11.00+6.04, average intrinsic motivation sub-scal®otivation sub-scale score averages of the students
score was 40.49+10.38, and average extrinsigth the overall GPA of 3.01-4.00 were found to
motivation sub-scale score was 55.04+14.9%e significantly higher than that of the students
respectively (Table 2). with the overall GPA of 0-1.99 and 2.00-3.00

Table 3 compares the descriptive characteristics ((H‘:'OOS’ p=0.21) (Table 4)..
the nursing students with the NESS sub-scalccording to results, the willingness or
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unwillingness to enroll in the nursing departmenturse in the clinic was significantly lower thare th
affects the mean AMS sub-scale scores. Althouglverage score of the students who were hesitant
the average amotivation sub-scale score of tldout what to do after graduation or who want to
students who enrolled in the department of nursirenroll in another department (p=.003).

willingly was significantly lower (p=.000), their

y = . S Intrinsic motivation score average of the students
mean intrinsic and extrinsic motivation sub-scal

scores were found to be significantly higher (SIho want - to begon_]_e an ac_ademlman after
= 000) (Table 4) I%raduatlon was significantly higher than the

' " average scores of the students who want to work as
It was also found that the mean AMS sub-scake clinical nurse and who are hesitant about what to
scores were significantly different according te thdo or want to enroll in another department
factors that were effective in the departmer{p=.000). However, the mean intrinsic motivation
preference. In the analysis, the mean amotivati@tore of the students who want to work as a nurse
sub-scale score of the nursing students who the clinic was significantly higher than the mea
preferred the department of nursing to help peopteore of the students who were unsure about what
were found to be significantly higher than thoseo do (p=.000).

who enrolle'd in the erartment du'e to the requqﬁt addition, the mean extrinsic motivation scorés o
of the family and limited score in the colleg h

entrance exam score (p=.000). And, the me I,]e students who want to be an academician and

intrinsic and extrinsic motivation scores wer _ork as a nurse in the clinic were significantly

found to be significantly higher in the studentsowhehIgher than the mean score of the students who
. yuere undecided about what to do (p=.000).

preferred the department of nursing to help people

compared to students who preferred the departmdrtere were no significant differences between the

due to other reasons (p=.000, p=.001). other descriptive characteristics and the AMS sub-

S . scale score averages.
There was a significant difference between the 9

postgraduate plans of the students and the mdanthe correlation analysis, there was a significan
AMS sub-scale scores. According to the statisticabsitive correlation between the average clinical
analysis, the amotivation score average of thwactice stress sub-scale score and total scdhe of
students who did not want to work in the nursinlESS and the mean intrinsic and extrinsic
profession after the graduation was significantlynotivation sub-scale scores of the AMS. However,
higher than the students who want to work as a significant positive correlation was found
nurse, want to be an academician and who wanthetween the average academic stress sub-scale
work both as an academician and a nurse in teeore of NESS and the intrinsic motivation score
clinic (p=.003). In addition, the amotivation scoreaverage (Table 5).

average of the students who want to work as a

Table 1. Sociodemographic characteristics of nursmstudents (n=321)

Age (MeanzSD) 21.21+1.99
GPA (MeanzSD) 2.63+0.56

N %
Gender
Male 132 41.1
Female 189 58.9
Class
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First 82 255
Second 71 21.1
Third 87 27.1
Fourth 81 25.2
GPA

0.00-2.00 32 10
2.01-3.00 207 64.5
3.01-4.00 82 25.5
Willingness to choosing the nursing

profession

Yes 171 53.3
No 150 46.7
Family in nursing

Yes 196 61.1
No 125 38.9
Reason of choosing the nursing

profession

Because of the entrance score to the 90 28.0
university

To be beneficial to the sickness people 81 25.2
Family wish 69 21.5
To avoid taking the exam again 54 16.8
Job opportunity 27 8.4
Plan after graduation

Working as a clinical nurse 126 39.3
Undecided 89 27.7
Being an academician 69 21.5
Read another profession 15 4.7
Not to work 14 4.4
Working as a clinical nurse, and then 8 25

being an academician
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Table 2. Score of Nursing Education Stress Scale @Academic Motivation Scale

N Mean+SD Min Max

Nursing Education Stress Scale

Clinical practice stre: 321 31.4148.3 0 48
Academic stres 321 32.3547.71 0 48
Total scor 321 63.76+14.7 0 96
Academic Motivation Scale

Amotivation 321 11.00+6.0. 4 28
Intrinsic motivatiol 321 40.49+10.3 13 84
Extrinsic motivatiol 321 55.04+14.9 18 84

Table 3. Comprasion of the Sociodemographic charaetistics of nursing students and Nursing
Education Stress Scale Scores

Clinical practice Academic stress Total score
stress

Age
18-21 year 31.59+8.2; 32.47+7.7! 64.07+14.5
22-26 year 31.15+8.6! 32.29+7.6. 63.44+15.0
27 years and old 30.85+9.3! 30.28+8.7: 61.14+16.6
Test, p value F=.119 p=.88 F=.279 p=.75 F=.180 p=.83
Cinsiyet
Male 30.51+8.5! 31.76x8.0 62.28+15.3
Female 32.03+8.1 32.77£7.4 64.80+14.2
Test, p value t= 1.606 p=.10 t= 1.153 p=.25 t=1.514 p=.13
Class
First 30.41+9.3! 30.71+8.9. 61.13+17.0
Seconc 32.38+7.6i 34.60+6.0! 66.98+12.0
Third 32.05+8.2! 32.26+7.3 64.32+13.9
Fourtt 30.87+8.1 32.14+7.6! 63.02+14.8
Test, p value F=.987 p=.39 F=3.347 p=.01¢ F=2.128 p=.09
GPA
0.0¢-2.0C 24.59+8.5 28.71+9.0: 53.31+16.0
2.01-3.0C 31.56+8.3. 33.00+7.5! 64.56+14.6
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3.01-4.0C

Test, p value

33.69+6.9

F=14.881 p=.00(

32.15+7.21

F=4.409 p=.01c

65.85+12.9

F= 9.645 p=.000*

Willingness to choosing

the nursing profession

Yes 31.28+8.0 31.78+7.5i 63.07+14.5
No 31.56+8.7. 33.00+7.8! 64.56+15.0
Test, p value t=-.298 p=.76 t=-1.415 p=.15¢ t=-.906 p=.36
Family in nursing

Yes 31.99+8.1. 32.44+7.7! 64.43+14.7
No 30.49+8.6 32.22+7.5! 62.72+14.7
Test, p value t=1.568 p=.11 t=.249 p=.80 t=1.018 p=.31
Reason of choosing th

nursing profession

To avoid taking the exal 30.8518.2! 32.40+7.6! 63.25+14.4
again

Because of the entran 31.35+9.1! 32.41+8.4. 63.76x16.4
score to the university

To be beneficial to th 31.67+7.6! 30.54+6.9 62.22+13.2
sickness people

Job opportunit 30.77+7.8 34.00+6.1 64.77+£12.6
Family wish 31.85%8.6! 33.73£7.9 65.59+15.3
Test, p value F=.167 p=.95 F=2.012 p=.09 F=.531 p=.71
Plan after graduation

Working as a clinical nur: 31.74+7.3 31.92+7.1! 63.67+13.4
Undecidec 30.3719.8 32.734£8.3! 63.10+£16.8
Being anacademicia 31.56£8.01 32.07+7.6! 63.63+14.1
Read another professi 33.40+7.4! 34.93+7.4. 68.33+13.6
Not to worl 31.64+9.5. 33.92+8.4: 65.57+16.5
Working as a clinical nur, 32.2518.8 29.87+7.51 62.12+16.0
and tten being an

academician

Test, p value F=.503 p=.77 F=.754 p=.58 F=.384 p=.86
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Table 4. Comprasion of the sociodemographic charaetistics of nursing students and Academic

Motivation Scale Scores

Amotivation Intrinsic Extrinsic

motivation motivation
Age
18-21 year 11.3746.1 40.34+10.4 55.05+14.9
22-26 year 10.3345.8. 40.37+10.0 54.92+15.1
27 years and old 12.5745.8: 46.57+13.7 56.85+13.5.
Test, p value F=1.358 p=.25 F=1.228 p=.2¢ F=.055 p=.94
Cinsiyet
Male 11.5945.6 39.40+10.3 52.84+14.5
Female 10.5946.2 41.24+10.3 56.57+15.1
Test, p value t=-1.458 p=.14 t=1.565 p=.11 t=2.208 p=.028
Class
First 11.8645.5: 40.57+£10.6 54.87+15.5
Seconc 10.5446.9: 39.57+10.5 55.54+15.1
Third 10.7145.91 39.95+10.6 53.00+£14.9
Fourtt 10.8345.71 41.7949.7. 56.96+14.2
Test, p value F=.775 p=.50 F= 683 p=.56 F=1.014 p=.38
GPA
0.0¢-2.0C 13.7145.4 36.93+9.2! 50.18+14.7
2.01-3.0C 11.0946.0: 40.00+9.9 54.47+14.2
3.01-4.0C 9.70+5.9¢ 43.12+11.2 58.36+16.3
Test, p value F=5.271 p=.00€ F=4.849 p=.00¢ F=3.919 p=.021
Willingness to choosing
the nursing profession
Yes 9.26+5.5! 42.75+9.8! 58.02+14.0
No 12.9845.91 37.91+10.3 51.64+15.3
Test, p value t=-.5.754 p=.000* t=4.278 p=.000*  t=3.898 p=.000*
Family in nursing
Yes 11.0846.2; 41.25+10.5 55.87+14.3
No 10.8745.7 39.29+10.0 53.74+15.8
Test, p value t=.310 p=.75 t=1.652 p=.09 t=1.243 p=.21
Reason of choosing the
nursing profession
To zftvoid taking the exal 11.9645.9 39.59+10.4 51.14+14.6
again
Because of the entran 12.4845.8. 37.86+9.1! 51.66+13.2
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score to the universi

To be beneficial to th 8.1845.5: 45.79+9.9 61.39+13.8
sickness people

Job opportunit 10.5516.0; 37.59+9.1. 54.55+17.2
Family wist 11.7946.0 39.53+10.8 55.04+14.9
Test, p value F=6.904 p=.000* F=8.150 p=.000* F=6.073 p=.001
Plan after graduation

Working as a clinical nur: 9.80+5.3: 41.29+8.6! 57.42+13.5
Undecidec 12.15+6.1 36.50+10.2 48.11+14.6
Being an academicii 10.79+6.8. 44.55+11.6 59.91+15.0
Read another professi 12.86+5.3 38.53+11.3 53.60£15.6
Not to worl 15.00+6.1 39.71+10.2 54.71+14.5.
Working as a clinica 8.25+4.2: 42.25+9.41 56.00£14.5

nurse and tken being an
academician

Test, p value F=3.629 p=.0023  F=5.395 p=.000* F=6.450 p=.000*

Table 5. The Relationship Between Nursing EducatioBtress Scale and Academic Motivation
Scale Scores

Amotivation Intrinsic Extrinsic
motivation motivation

Total Score r=-0.012 r= 0.339** r= 0.144*
Clinical practice stress r=0.107 r=0.199** r=0.075
Academic stress r=0.049 r=0.296** r=0.121*

Discussion Mahfouz and Sahli (2016) have showed that the

ursing students had a high level of stress. When
e stress scale sub-scale averages were examined,
stress have been investigated in numerous studi e academic stress sub-scale score were found to

the effect of level of stress on academic motivatio €' slightly higher, despite being closer to the the

and achievement have not been studied in X. AScgnlcal practice stress sub-scale score. Similarly

result of this study, it was determined that thg] some study results, the academic stress score

NESS score averages of the nursing students Wﬁyeerage of the student nurses has been slightly

above the average (Table 2). In the stu igher than the practice stress score averages. In

. . ulti-center study conducted by Burnard et al.
conducted by Al Zamil (2017), it has been stategom) in five different countries, the mean

that the majority of the nursing students have be demic stress scores of student nurses have been
experiencing moderate stress, whereas the studya(gfEl ; .
found to be higher than the mean practice stress

Although stress levels of nursing students, facto
affecting the stress and methods of coping wi
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scores in two countries (Brunei and Malta)of success. As in all areas of our life, stresslse
whereas academic stress and practice stress sceeen in the education. Although it is very difficul
of the students have been found to be similarén tho eliminate the stress completely, it is stateat th
remaining countries. Excessive homework anekasonable amount of stress increase the
workload, exams, fear of low grades or failure camotivation, attention and sensitivity levels and
lead to increased levels of academic stress @tcordingly increase the level of success (Arabaci
students (Jimenez et al., 2010). However, a numbetral., 2015; Durna, 2006). Since the level ofsstre
of studies investigating the stress level of sttslenof nursing students is slightly higher than average
in clinical practice have been conducted and the this study, we can say that it has a positifectf
stress levels of students have been found to e hign the students' level of achievement.

gamitS}Ludlzecflésﬁiﬁé}iﬁ'aazoeltﬁ" 2018; AIl'he mean academic stress sub-scale and total
N ' " ' scores of the students who enrolled the department
When the NESS score averages of nursing studenfsnursing willingly, were slightly higher than the
were examined in terms of gender, it was founstudents who enrolled unwillingly, and the
that the average NESS total and sub-scale scoreslifference was not statistically significant (Table
female students were higher (Table 3). HoweveB). Similar results have also been found in the
the difference between them was not significant. lstudy by Ergin et al. (2018), and it has been
the study by Susan Bublitz et al. (2016), ndetermined that the students who willingly enrolled
significant difference has been found between the the nursing profession had slightly higher
stress score averages of female and male nursmgsing education stress scale total and sub-scale
students. In the literature, it has been stated ttsrore averages than the unwilling students, albeit
female nursing students experience more stred®e difference has not been significant. We can
during their education (Ocak and Guler, 2013argue that the non-significant difference between
Savcl and Aysan, 2014; Feitosa Cestari et athe students who enrolled willingly and
2017; Ergin et al., 2018). unwillingly may be caused by the fact that students

When the stress levels in terms of years iwho_enrolled un_W|II|n_eg I_ove and embracg the
nursing profession in time. However, it is

university were examined, the mean academfr%}Portant that the nursing profession, which is

stress sub-scale score was found to be highest. . : .
portant in the protection and improvement of

the sophomore students (Table ~3). Thigl]man health, should be chosen willingly to have a
significance may be due to the fact that the caurs . ’ gl
professional awareness (Karadag, et al.,, 2015).

taken in the second year are excessive both NUrses' love in their profession and willingness to
terms of content and intensity. Feitosa Cestaal.et L P! . 9
o0 their job professionally contributes to the

(2017) have found that 26% of the freshma ; o .
nursing students and 43.3% of the fifth yea evelopment and professionalization of the nursing
nursing students experienced stress. In a stu Jtunkurek etal., 2017).

conducted in X, however, there has been ra this study, the average amotivation score of the
significant difference between nursing studentstudents was low and the average intrinsic and
total and sub-scale score averages in the nursiextrinsic motivation scores were found to be above
education scale, only the academic stress sub-scile average (Table 2). Intrinsic motivation is the
score of the senior nursing students have beant of making and sustaining an activity because of
found slightly higher than the others (Ergin et alself-enjoyment (Yurt and Bozer, 2015). It is stated
2018). that intrinsic motivation sources provide more

. erful motivation for learning (Xiang et al.
When the average NESS scores and achievem 8 i . ) ’
of the students were examined, it was found th 5; Celik et al., 2014). For this reason, prolsiem

the NESS clinical practice stress sub-scale scate the nursing education in X conditions,

and total score increases with increasing overé}ﬂsiﬁéﬁfntt&y n%?ginsat:esgﬁggggnfegnzyir?;Lélc(ieTJtaste
GPA, with a statistically significant difference 9 9 9 ’ q

(Table 3). In line with these results, the level OEources of intrinsic motivation may be the reasons

stress is observed to increase with increasing leviend the slightly higher intrinsic score average,
which is expected to be quite high in nursing
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students. In the extrinsic motivation, individualdVhen the effect of students' levels of achievement
perform an activity for the benefits they will olsta on the academic motivation were examined, it was
((Sarikoc and Oksuz, 2017; Ozdemir Ozkan et afound that the students with the highest level of
2015). We can say that the students' extrinsachievement had the lowest average amotivation
motivation scores are above average because of fteres and the highest intrinsic and extrinsic
reasons such as having a profession afterotivation scores, with a significant difference

graduation, obtaining economic freedom, an(Table 4). One of the most important factors

beginning to work. In the literature, the academiaffecting academic achievement is the motivation
motivation score averages of the nursing studertts learn (Yurt and Bozer, 2015; Alderman, 2004).

have been found to be in the range of moderate Aostudent motivated to learn arranges all his/her
high (Korkmaz and lIpekci, 2015; Celik et al.behaviors to learn the subject and focuses on
2014). Celik et al. (2014) has found in their studiearning more at the university and being more
that nursing students have higher intrinsic ansuccessful at exams (Yurt and Bozer, 2015; Slavin,
extrinsic motivation score averages, and lower006). Studies show that students who have a high
negative motivation. Similarly, in the study byacademic motivation in learning have better

Korkmaz and Ipekci (2015), the intrinsic andacademic achievement and lower school dropout
extrinsic motivations of nursing students have beeates (Solmaz and Cekim, 2017; Afzal et al., 2010;
found to be high, and that they have beeusurkar et al.,, 2011). The higher intrinsic and

experiencing factors that cause motivationaxtrinsic score averages of the students with high
problems less. level of success in this study have also affedted t

In terms of gender-based academic motivatios/Ccess levels of the students similarly. Indeesd, w

scores, it was found that the average amotivatidi . S&Y t_hat_ the ac_hie\_/ement 'griggers both inginsi
score was lower, and intrinsic and extrinsi nd extrinsic motivation. This is because the

motivation score averages of female students We?;gerage amotivation scores of the students with

found to be higher, with a statistically signifitan |_gh level O.f a_lchleve_me_n_t were found to be Iovv_er,
difference in terms of extrinsic motivation betwee ith a statistically S|gn|f|<_:ant .d'ffefef‘ce.- In i
genders (Table 4). In this study, female studen%omexf[’ the_ stL_Jdents with higher Intrinsic and
desire to achieve economic freedom and their hiqgﬁ(trmsm motivation score averages have increased
probability of finding a job after completing the evel of success.
nursing department may have affected the averagaother interesting finding in this study is thhet
extrinsic motivation score of female studentmtrinsic and extrinsic motivation score averaggs o
positively. those who willingly enrolled in the nursing
Fpartment were higher than the students who had
een enrolled unwillingly in the department, and

he difference between them was significant (Table

extrinsic score averages of the senior students Wélr) ' é"keW'Si’ the av”ergg_e arr]notlvatlc_)n sgore of the
high, but the difference was not significant (Tablg[u ents who enrolied In the nursing department
4). In the study by Karaman Ozlu et al. (2014), thténw!:cl.mglil dv_vf?s hlgheg dW'th. % Etat'St'(t:a”){
intrinsic and extrinsic motivation score averages ?I(Q)Jfélc%n 'f eI:ence (. zdemir dz an €t a "f
senior students have been found to be significanfiy L) One of the most important determinants o
Iotlvatlon in a profession is the willingness in

higher than those of freshman students. In anOth’gqoosin that profession. Adverse effects such as
study, intrinsic motivation score averages of seni§ 9 P '

L : tress, low levels of motivation, burnout,
students have been significantly higher (Korkma%issatisfaction, thinking of leaving the job can be

and Ipekci, 2015). Increased theoretical an . o . .
practical knowledge and experience of the seni%?en in the individuals who couldn't make the right

When we examined the average scores
academic motivation in terms of years i
university, it was found that the intrinsic an

students, their helpfulness towards their patien ecision in choosing a profession (Gokdeniz and

and excitements about starting to work in serer aftg1 (zrgar;, :r?jl& ﬁ‘sin"f[‘rir:};gI;rl]gv‘é;??r?;\éa;;%:]i\zct?orﬁ
graduation may have had a positive impact on thes!izloregavera eg is and expected consequence in
intrinsic and extrinsic motivation levels over the[ 9 P q

years. hose who chose the nursing profession willingly.
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In a study conducted with midwifery students, thetrinsic and extrinsic motivation score averages
motivation levels of the students who preferred th@able 5). Although the intense stress affects
midwifery department willingly have been foundindividuals' health, work productivity and quality
to be higher (Bilgin and Ocakci, 2011). of life negatively, a mild to moderate stress, \bhic
It was also found that the mean academ%oefS not disturb_ t_h_e individg_al, affec_ts_ the
motivation sub-scale scores were significantl otivation of th_e_ individual positively. This is a
ecessary condition for the development of both

different according to the factors that wer ndividuals and communities (Arpaci, 2005). In
effective in the department preference (Tablert). [. . pac, :
ine with these results, we can say that the stress

the analysis, the average amotivation score of t .
students was the lowest and the average intrin ‘l%t.by the studgntg has a positive effect on both
rinsic and extrinsic motivation.

and extrinsic motivation scores were the highest IR
students who preferred the department of nursi@onclusion

e o e asy Theoreical knowledge and ciical practce n
coole. In this’conte’xt we can sa thatplovin tnursing profession are the basic components of
people. ’ Y 9 hr? rsing education. In this study, it was determined

human being has a positive impact on the lowe at the average NESS total and sub-scale scores of

score in the amotivation sub-scale, the hlgh%male students were higher than male students.

:gg:gz illln ;?;IIérwi?slfhisnd extrinsic mOtIVat'orf—lowever, the level of success of students was
P : observed to be increased with increasing levels of
There were significant differences between postress.

graduation  plans of students and acaOIemKcademic motivation levels of nursing students

motivation — score averages (Table ~ 4). Thg re found higher in female students. In addition,
amotivation score average of the students who d}fvﬁe

not want to work in the nursing profession after thi'€ Mean amotivation sub-scale score was found to
: i gpr ecrease and the average intrinsic and extrinsic
graduation was the highest. This may be due

their unwillingness about the profession o otivation scores were found to increas_e as the
unintended enroliment in this department Th[evel of achievement of the _students increase.
average intrinsic and extrinsic motivation scdrés 0 oreover, the average amouv_a tion sub-scale score

-~ _0f the students who enrolled in the department of
the students who want to become academlmaﬂs

. . drsing willingly was significantly lower, and thei
after graduation were higher than the others. mean intrinsic and extrinsic motivation sub-scale

The educational process to become an academicsaores were found to be significantly higher.

depends primarily on the development anﬂ,\ this study, a significant positive correlation

education of the individual. This requires highef)etween NESS total score and the intrinsic and
intrinsic and extrinsic motivation levels of the

individuals. In line with the results of this studyextrInSIC motivation score averages was found.

we can state that our students, who want to l@onsidering that the situations that cause stress i
academicians, take the steps towards their gdaith theoretical and clinical practice adversely
with determination. affect academic motivation and achievement level

i . . in_nursing students, these conditions that cause
When the relationship between the nursing Stregﬁess should be eliminated. However, it should be

scale and the AMS scores was examined, it W%%ted that a level of stress to a certain exteateha

I:%L:?(ac}:at;[ gr? t bterﬁge nwe:ﬁ e a r;girggcasrgeszosgg; ositive effect on the level of achievement and
P otivation of the students.

average and both the intrinsic and extrinsic

motivation score averages (Table 5). A significarReferences
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